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*its tenets. . .

I " : . ' . ' . ) . ~ . v . - ) , ] t,
Oakton Community College is,one'of a handful of commun ity éo]]eﬁes

organized on a cluster system rather -than on the more traditional departmental

or divifibn system. The purpose of this paper is to describe critical

elements of the cluster ph'fbs» hy. so that we share a common understanding of

L4

3

Board members, facu]ty» and administrators in traditionally organized ‘

co]]eges rarely examine or quest1on the principles of that ofganization; they ~

_ s1mp]y;gssume that discipline- based group1ngs of facu]ty are the logical

order, though queries about wh1ch departments or divisions are strongest or .
most effect1ve1y may be ra1sed At Oakton, however, because the structure is

atyp1ca] queries about. effect1Veness, cost and strength force examinatien of

the basic organ1zat1ona]/bh1lésophy

This paper is ne1ther\an 1nd1ctment nor a defense of the c]uster system,
and it is not designed to meqsure reality compared to theory. Part I. -
describes the social, po]itica]; and educational environment in which the
phi]dsoPhy of the\c]uster system.was forged, then identifies critical e]ements
and manifestations ofjthis phi]osoppy Part II discusses changes ]n the
environment and within Oakton through the 19705. Manifestations of the
cluster phi]osophy as they now exist are then described; .

This is not a literature review in any formal sense. Hdhever, existing
articles about the c]uster-system were used to phovide backgrbund_and to aid |
in the reta]] of nearly forgotten ideas which shaped Oakton.. A list of these
references is inc]uded.at the end of -the paper.
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PART 1

A}

Social, political, and educdtional environment

Oakton College was formed in 1969 and opened its doors to students in the
fall of 1970.' During‘its first two yéars more than 125 faculty and
administrators were hired.- Though from a variety of backgrounds,
philosophically (if not personally,) most had been affected by the three
critical events influencing higher eadcation'in that time: the civil rights
movement, Vietnan War, and Kent State shootings. Together'these events
impelled us to ex%mine the standard ways of o%gaqizing higher education. 01d
_ a;sumptions about the proper roles fﬁr students and-faculty were discarded,
and even basic §oa]s for ﬁigher gducation were rewritten. " ‘(f

At Oakton a number of perspectives on higher educatfon, students,
teaching, and learning eCo]yed. Among them, seven stand out as particujar]y i
forceful in shaping the cluster philosophy. Briefly, they are:'?

-~ Students were right in rejecting traditional academic subjects and
calling for courses "relevant" to them, courses which examined rather
than simply accepted and rebeated midd]e-é]ass, white males' views of

~

the world; |
-~ Students shoﬁ]d participate in, not just be the recipient of, college
decisions affecting all aspects of their. lives 'as students; |
- High sc%oo]s taught rigid]y defined subjects in structured ...

classrooms, stifling sfudents' creativity and opportunities to 'shape

<



their own studies and develop self-awareness and-confidence;
-~ Students Tearned 1n a var1ety of ways, and each student could o [
- discover by what means s/he learned best To force all students

1nto a common ]earn1ng mode, e.g. lecture- d1scuSS1on, was. to

d ' . A}

)

perpetuate an educational disservice; N : . o 3

o

-~ Faculty were most effect1ve as partners-inga ]earning‘process with
. : : X 5 . -
students;'their role was to "reSpond assist, to value, and to v

prov1de opt1ons for students" (Ir]en, "ReSponS1Ve Academ1c

y ! ) ;
4o . iy

Structures") B . . 7.

L ]

- ' BT . ' . - . , .
-~ Departments bied rigidity and competition ppong faculty and prevented

them from focusing on students

--  Given suff1c1ent time, V1rtua]1y any student could learn any shbgect
eSpec1a11y if class material was broken into small segments

#accompanied by immediate testing, reV1ew, and feedback

&

These seven perspectives, co]ored by the exper1ences of«the civil r1ghts -
movement, Viet Nam, and Kent State, shaped-the ph1losophy of the cluster
system. Other perspectives can probably be added to these seven as abservers
recall the emotionallylenarged atmOSphere at colleges and universities during

i Oakton's infancy." Hhat'emerged from these views was a pﬁ??tsophy of educdtion |
and organiiatfon*embodied in the .cluster system. It is to this philosophy we -

!

now turn. N

Elements of the Cluster Philosophy

The cluster philosophy at Oakton has five critical elements. These

elements are: the student development model, interdispiblinary courses and d
programs: diversity in instructional modes, an-emphasis on pommunity, and the
A\,
= organizational structure to capture and facilitate these. C - b

- o . o
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| The student deye]opment nodel.‘ The studentﬁdeve]opment modej emphasizes )

the interre]ationsnip of;cognitive and affeCtdve learning and of inte]lectua]
”;and.personal deVeIOpment (He]fgot 1975) : The deve10pment of the total

student is stressed with the student h1mse1f—-h1s/her goa]s desires,

concerns, and ta]ents--v1ewed as a 1eg1t1mate top1c of 1nqu1ry The student's

needs are p]aced forenost and both emot1ona1 and cogn1t1ve growth of students

\.1
are viewed as appr0pr1ate obJect1ves for courses and programs. Each student

is valued as an 1nd1V1dua1, and coursés and support services are. ta1lored to o
meet individual needs. Thus an 1nform1hg pr1nc1p1e of the cluster philosophy .
. is an "unabashed concern for the 1nd1V1dua1 student" (Irlen, 1974).

Interd1sc1p11nary courses and programs. A second major component of the

.~ cluster system is a reJect1on_of traditional boundaries between disciplines
: . . ¢
and an emphasis on "learning for living", irrespective of formal -
subject-matter groupings.' Th?s is formalized in the clusters. Faculty from a

var1ety of d1scap11nes, vocational and batcalaureate Q@re JO]HGd W1th1n each

. .c]uster This has’several effects.f_“
D1sc1p11nes cross- fert11]1ze each other; and art1f1c1a1 barriers to
\ —
know]edge are broken down _ Occupational faculty are given new stature by no .

:vlonger be1ng 1soJated~1v ] vocationad;-in other places read as "second ~
class"-e epartments. DZtc1p11nes do not compete with each other, since most
.discipjgges are represented 1n every c]uster. And student needs remain in the
spotlight as facu]ty devote themse]ves to shar1ng and implementing new |

approaches to their subJecys, sharpened by 1nteract1ons with co]]eagues from

' diverse fields. . ' g
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Diversity in instructional modes. That students learn in a Variety of

ways, and that not all faculty teach best in the same style, are accepted as
givens in the cluster phi1050phy Thus the cluster philosophy fosters
diversity in teaching approaches and encourages faculty members to experiment
to find their own best styles. Simi]ar]y, students are presented with clear
choices among teaching formats for the same course and can seiect those course

sections in which the teaching is most compatible with the student's 0ptimei

learning style. Standard Jectures are discouraged, and teaching methods whichd

involve students in shaping their own classes are emphasized. These
techniques support focusing-on the student.rather than the teaEhers, and
provide the student with a sense oi‘ownership and, hence, commitment to
his/her own éducation. d _ .

"

Emphasis on community. °Each cluster comprises a "hini-coi]ege" with which

faculty, staff, and students identify, although in a commuter institution in
which Atudent turnover is ]arée it is very difficult for students to develop

anbunderstanding of or attachment to a cluster. Through faculty discussions .

~

about teaching and learning within the cluster, and because each cluster
contains representatives from so many disciplines @Qp programs, each cluster
can evelve and develop its own identify. Each cluster ‘can, if it so chooses,

emphasize a particular teaching approach, and clusters are the vehicle through

1 ]

which special interdisciplinary pairing, tripling, and'even quadrupling of

Sal

courses occur.

!
Organization. 1In addition to facilitating § sense. af community, a

student-centered approach to teaching, and special courses and progranms,

clusters serve a distinct organizational purpose. They encourage grthh
!
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without a Tloss of humaneness and personalisd. That is, as enrollment and the.

© s{ze of the faculty gf@w, new clusters can be added sé that thg'basic\
administrq&gr: facuﬁty: student ratios remain the same. Becéuse these numbers
are stable, clusters are abI; to remain responsive to individual needs of
faculty and students, and to meet new demands as they arise. ﬁoreover,
cluster systems are said to be administratively leaner than
department/division sysfgﬁs and therefore. help reduce averhead costs for the
college (Heerman, 1974). This material benefit of the cluster system enhances
the philosophical values the system promotes. | '

These five elements ‘of thelc}uster philosophy are mutally supportive.
Indeed, one cpu1d<fedéfine ;he;é f]ements‘into different’qategories, but at
root they are essentia1 to ;ﬁe cluster system as it was instituted at Oakton.
However, an understanding 6f the é;eorefical base of an}organizationa] and
educational system is~incomp1ete without a complementary'understanding'of tﬁg
manifestations of the ph]]OSOphy in pract1ce .That is, one might agree that
the above phllosophy is appealing, but the question rema1n1ng is "what
dlfference does th};'make‘1n ﬁ%qctyce?" The final section of Part I provides
a number of i]]ustra;j@ns of how the cluster philosophy was manifested in

policies and practicéé;df Oakton during.the first years of the college.

Manifestations of the Cluster Philosophy -

A major manifestation of the cluster phiﬁOSOphy was the Directory of
/ .
.Courses and Sections, a pub]icationLﬁn which each full-time faculty m bqr,
and e&ch part-time faculty who taught on a regular basis, described cach

course s/he taught. Descriptions included the teaching method, assignments,

i 3
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‘thts, examinations, éﬁd the, grading system. Usibg the Directory a student:
could register for instructors and course sections in which the tea&hing
approach was most compétiblexqith)the student's learning style. Preparatiop
of course descriptions for t;e Directory served a secondary function as hé]};
it provoked discussions regarding teaching and learning strategiéﬁ and
methodb]ogjes, what works andlwhat doesn't. The Directory description served
as a kind of “contract" between the student and the instructor so that both
were clear abbut what each could'expect from the other.

A second manifestation of the cluster philosophy was.the role of the
:clusfer dean. Each c]ﬁster was headed by-an adminigtrative generalist, a
dean, who guided, supported, and eva]yated faculty in’the cluster, in addition
to performing routiﬁe administrative functions such as hiring faculty and
scheduling classes. Because ‘the dean was not locked intgi;t;moting'a nar;ow‘
discipline, the dean was able to emphasize the integration of disciplines and
actual teaching and leaning précesses which foster the total development ?f
the student. |

A third illustration of the c]u;ter philosophy in action was the special
place of the student development faculty (counselors). Rather than béing
shunted to a centralized counselfng;center separate from teaching faculty,
student development facu]ty_gétg tcaching facu]ty; and‘they uére assigned to

clusters both to add to the‘intefdisciplinary nature of the clustef and to .
fdci]i%atg a sense of communfty'and cariﬁg wifhin fﬁe c]qster. Studént
deve]opment faculty taught credit courses; most often a psyfho}ogy course,

Psychology of Personal Growth, and'they”adv%séd‘and counscled students. They

worked with colleagues from other disciplines .in the cluster Lo help them
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evaluate their'teaching and to understand students as whole persons rather
than mére]y as subject-learners. Student deve]opﬁent faculty also u;ed their
special skills to faci]itate.the.dévelopment'of group cohesion and a sense of
iaentity within the cluster.

Thg course, Psychology of Personal Growth, is another exaniple of the
cluster philosophy. Formerly called the Human Potential Seminar, this course
satisfied the interdisciplinary course requirement for earning a dagree af the
college. Its subject matter was the student himself; rcadings and discussions
helped studenté meld theory and textbook information and their own experiences
- to enhance self-awareness of their goals and abilities. At times this course
was paired with another, more traditional college course--e.g.,
communications--so that skills such as writing were taught, while the subject
matter of the writing was the individual student. |

Cluster meetings, biwecekly meetings of facu]iy in a cluster, were to.be
devoted to discussions of teaching and learning, new strategies for eqhancing
étudent growth, and the development of special programs and courses. These
meetings offered faculty opportunities for sharing their successes and
understanding their difficulties in a supportive atmosphere of coi]eagues‘
Eommitted to the same goals. The dean planned thése meetings with cluster
faculty.

A sixth manifestation of the cluster philosophy was the n;npunitivc
grading system adoptéd at .Oakton. Because the student was perceived as
inlrinsica]]y valuable, and because it was accepted that individual students
may need mare than a traditional term in which to master course waterial, and

to prdvidc students with the opportunity to Tcarn from mistakes rather than to

i

. o
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be forever burdeﬁed by fhom, Oakton did not’faif students. Rather, a student
who did not complete assigned courseworktin a given term received an X, an
incomplete, and had the subsequent term to make up his vork.? Should the work
not be corp]oted or should ; student S quality of classroom vork be
deficicent,” the student was given an R. The R signified that no CrOdlt vas
carned in the course, but was not calculated into the student's grade point
average nor did it appear on the student's transfer transcript. The student
had Tost time and tuition, but was-not doggod by the stwgma of fai]uro As

purt of the growth and development of a student, a "sccond chanco vas thus

made avallablo. _

A scvenith illustration of the cluster phi]o;ophy vas an' emphasis on
innovations in and around’ the classroom. Independent study, tandem and triad
courses in which sections in scparate disciplines were*linked by a conimon
focus and shared faculty; .off-campus courses taught in the work§placo, fn
other arcas of the country, or abroad; courses availablc on to]ovisibn‘or
through the new5p;por; and credit for-compotency as assessed by examinations
vere soﬁe of the innovative teaching approaches available to 0akton‘sthdont$.

An cighth, and certainly not final, é;amplo of tho_Oakton philosophy aff
work was morc rundane, but cqually important. Faculty broke down traditional
barriers between students and teachers. Casual dress, the use of fir5t~name§,
and an' open-door atmosphere encouraged students to seck out faculty, and
faculty to remember they were facilitators of Tearning vather than simply

purveyors of information. ~
L) * . ¢
The cluster philosophy of Oakton Community College is complicated. It
blends traditional notions of cducationland work with a humenistic approach,

\
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éonccrn £or the individual, willingness to experirent, acceptance of the value-
of all gisciplines and dour;os of study, and a focus on students and their
cevelopment.  The phi]oiobhy was developed during the late 19605 and carly
1970s, when racial Justice, équa] opportunities, war, and participatory
demacracy and governance wiere foremost in students ' minds. Today, in 1982,

' other -concerns seem pararount. The next part.oﬂyihis paper identifies changes
which hava occurred exferna]]y and within Oékton and assesses the extent to

which original ranifestations of the Cluster system exist and are practiced

J)
\ 4

today. ‘ .

N

PART 11 '

+

Part 1 of this paper described the environmen( within wlsich Oakton was
Tormed, the cluster philosphy intrinsic to tho'insgitotiOH, and manifcstptioné
of the cluster philosophy. By the middle 19705b9&;ngcs iﬁ Externa] economic, ,
politicat, and cducational stimuli affecting Oakton had occtred. Changes
within the institution mirrored these. Personnel and g(%)g}n1p1|ic shifts in the

~ _ \ ~
Tate 1970s and 19805 magnificd the effects of thuscjﬁhdngcs and together these
a]fcﬁations in Gakton's dnternal and external vnvinfnmvnt fostered

. \ )
modifications in the manifestions of the Clustpg |ﬂﬁlnsphy. Part 1] dé;crihcx
‘external and internal changewn Anf luencing Unktén and discunnes, hhungv} 3n

4
cluster philosophy manifestation:.. C
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L ’; Some argue that the soc1a11y—consc1ous§student act1v1sts of the 1960s and

]

‘ EnV1ronmenta1 and 1nterna] changes

"7 The end of the V1etnam war “the o11 embarg% 1n 1973, and 1ncreas1ng rates

of unemployment and inflation were 5hong the maJor factors sh1ft1ng students’
m:

.

focuses to vocational programs and occupat1ona1 goa]s by the m1ddle 1970s.

ear]y 1970s were-rep]aced later 1n-that decade by a qu1escent student body"

interested'only fn fostering.their oun careers.and‘pleasures.. The Tabel ‘
-"me-generat1on“ was often applied.

Another explanation is equally compe111ng, yet has rece1ved far less

attent1on Students in the ]970s were much like their counterparts of the |
*4960s in reSpond1n; to external cues txcept that in the 1970s the environment
’ W1th1n wh1ch students matured had changed Social Just1ce war, and equal

r1ghts were replaced in the head11nes by concerns of‘unemployment, inflation,
. and personal fu1f11]ment In ‘response to these 1ssues, students in the’
‘sevent1es turned ‘away from lgberal arts and sought pragmat1c curr1cu1a to

prepare them for 1ncreas1ngly scarce JObS--tO guarantee not only their

- employment, but financial access to. the "good th1ngs“ 1n ]1fe. Flower

’ch11dren vere rep]aced by young adu]ts wearing des1gner Jeans, and bus1ness
degrees were desired rather than equated with support for defense spend1ng,

s

war, sand d1scr1m1nat1on

Changes in the environment affected adu]ts as well. Returning to schoo]
. became common as 1nd1v1dua1s sought to update obso]ete techn1ca1 skills, f1]]

" increasing amounts of leisure time, and prepare to make career-changes. ,At

_"/'

| .
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the same t]me colleges recogn1zed that deg]1n1ng numbers of 18- 22 year olds 1n
the popu]at1on wou]d requ1re thenLto f1nd mew types’ of students to surv1ve.

I Market1ng to adu]ts co]]eges began offer1ng f]ex1b1e course schedu11ng,

|

’ encouraged part-time enro]lment, 1ncreased evening offer1ngs, and ]ocated

/_

] extens1on centers in convenlent suburban areas. Growing nUmbers of part~t1me A //

e o]der students on campus changed the complexion of schools. These' students ///f

frequent]y ba]anced emp]oyment and fam1]y responsibilities with- school and had A

minimal’ 1nterest in part1C1pat1ng in student organ1zat1ons or takvng advantage

of co-curr1cu1ar activities. : : | o ) /-

‘Another factor affect1ng h1gher educat1on in th1s per1od was the g/

recogn1t1onuthat may high school:graduates were def1c1ent in ba51c wr1t1ng,

o ead1ng, andimathemat1ca1 sk1]]s Dec11n1ng ACT and SAT scores and 1ncrea51ng
numbers of remedial courses, even in highly se]ect1ve colleges, were two

A

* . obvious indicators of th1s phenomenon. Th1s fact, accompan ied by

| dissatisfaction with college curricula broadened in the late 1960s and early

1370s, "generated a movement to increase genera] educat1on and graduat1on
*requ1rements. Student freedom to simply select courses with-Tittle regard to ——
course’ sequencing or basic skills development grew limited.
Econonic Changes a]so_affected higher education d rfng this periodfv

Doub]e-digit inflation pushed up 0perating cdsts of co]]eges and universities

and forced them, in turn, to raise tuition and fees However/, such rajses :

were pot sufficient to meet increased costs and/many schools had to impose

severe cost reductions, including releasing untenured faculty, cutting
: programs, deferring bui]ding'maintenance, and postponigg building and

- - ‘ ’ ’ 4 . . .
remodeling projects. Financial exigencies were particularly severe in small

&
o
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1ndependent Tiberal arts co]]eges though by the ]9805 economic. d1stress at
o the state ]eve] began to affect state co]]eges and universities as we11 'The‘
Job market for college . 1nstructors was a]most nonex1stent and there Was an
| overSUpply of teachers in nmst flelds |
Changes w1th1n Oakton occurred a]so‘during this period. une change was
the substantial growth in student enrollmentt From 2330 students in the fall
of 1971, Oakton s student body grew to 5537 in the fall of 1975 and 8639 in
. the fall of 1981 The percentage of fu]] t1me students in the student body
{h' fe]] from 59% to 29% in that period. Most pa)t ~time students attended Oakton |
to take one or two selected courses; they were not interested in tak1ng
- advantage of pﬁograms the college be11eved would foster the1r development
affect1ve1y as well as cogn1t1ve1y, and they spent lTittle time at.the school
outside of classes._ Moreover, each.fall some 50% of students were new to the
college, additional evidence of the difficuity in imp]enenting a philosophy
based on' the development of personal relationships among student and‘facultyl
There were simply too many students for faculty to know, and students did not
‘——j—‘““““stay“a%ouﬁd“Tong'enough'to develop close ties to each other or faculty and
staff. o | |
Growth and change in the student body was paralleled by changes in the /
faculty as well. In the fall of 1971 there were 73 full-time and 43 part-time
faculty; 63% of the faculty were full- time By the fall of 1975 the ratio had
sh1fted and only 49% of the 242 facu]ty Were fu]] time. In 1981, of the 416
individuals teaching credit courses, only 34% were full-time.. Half of\all

courses weré taught by part;time facuity, most of whom came‘to‘campus only to

-

teach and had little understanding of or contact yith the cluster philosophy.

)
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Though- the numberzofvé]ustbré had grown to five, each dean was ostqﬁé%b]y
. responsible for hfring; supérvisﬁng:;énd eVa]uating more ghéh 50 part-time
instructors, séme of whom ta?ght for bn]y one orttwo terms.before Ieavipg the.
college.* L .‘A .
L T o A b, e
- Growth in the size of §b£ facu]ty-yas‘only one change affecting
instrﬁéténs. Another factor was Tack. of MObilfty and Timited opportunities to
move elsewhere or within the institution. Teaching jobs grew scarce, and .
lfacu]fy‘who had comé to Oakton expecting to stay for only a few years found
themselves with no career a]ternatfves. Rather than eXperiencjng'a éOntinual
infusion of new people with new ideas and enthusiasm, Oakton found itself with
~a stable apd aging facu]ty.b This wasvcohmqn in colleges in the ]ate‘1970§ and
19805;-56:ywas particuiarly troublesome for an institution founded on the
brincip]e‘of innovation and the constant generation of new ways of teachfng
and fagilitating learning. Though frequently discussed, 66 coherent programs
or policies for he]ping rekindle faculty commitment and confidence have .
~ emerged. | | )

Two other. events internal to Oakton were crucial in affecting the cluster
system at the close of the decade. One was a compiete turnover 6f deans
within a two-year ﬁeriod. Because deéns arelmost directly charged with,
imp]em?nting the cluster philosophy, this turnover meant that a whole new
corps of individuals had to learn the role of cluster dean. This required

é

*Faculty coordinators were assigned 'the direct responsibility of recommending
and scheduling part-time faculty. In vocational programs coordinators were
also responsible for evaluating them; a job description for baccalaureate
coordinators has not been adopted by the board, and their responsibility in

these areas. is more ambiguous. V-
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Tedining both how to handle routine administrative patters and how to.wqu in’
a system of overlapping nesponéibilities and dual (te:€no vice presidents) -
3 report1ng The second event having impact upon the cluster syste was the
sepaxat1on of the college to two locatlons._ C]uster deans were separated by
10 miles, and frequent informal faculty and staff,meet1ngs, key to.the cluster
system, were rio longer_ feasible. The 1980 North Ceniral Self-Study Report
describes in some detail the effect of this separation on the college.
These external-and internal changes fostered revisions in the )
- implementation of the c]uster ;ﬁilosophy. Many‘of<these modifications —
occurred without discussijon qr'clear deciSions; practices simﬁ]y evolved to
meet changing student demands, growth in the student body and facu]ty, and .
chang1ng faculty interests. The llterature on 1nnovat1on is cons1stent in its
f1nd1ngs that permods of 1ntense change and innovation are fo]]owed by periads
_of conso]1dat1on and rev1ew, and that the h1gh energy needed to 1mpe11 changes
cannot be sustaxned indefinitely. This period of qu1escence occurred at
Dakton, but- it was not overtly recognized. The langnage and philosophy of the
:sch001 continues-to call for investments in innovation and infenseiconeern for
students. | |
In the next séﬁt1on the status of manmfestat1ons of the cluster ph1losophy
identified in Part I will be reviewed. Such a descr1pt1on will} of necess1ty,
focus on the generai pract1ce at Oaaton Not everyone will perceive these .
manifestations in thejsame way. Thus what follows is intended as ‘a brief

/
“out]1ne of what is now the common practice at Oakton, But 1t'recogn12es that

no single description can capture the diversity of what is happening.
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Changes in the Manifestations of .the Cluster Philosophy

The Directory of Courscs and Sections continues to be published. The
Spr1ng 1982 Survey of Students conducted by the Off1ce of Research found that
a Substant1a1 number of students who'use the D1rectory found it of va]ue,
other stud1es and 1mpress1ons of those workIng at reg1strations, however,
suggest that the time a course is offered is the most- important cr1ter1on for
a student selecting a sectIon, w1th the location and need for the course being
seoondary considerations. The large number of part-time facu]ty who do not
urite‘directory descriptions and Tast minute changes in teacher assignments
make - 1t dbfflcult for a student to re]y on the D1rectory to select course
sect1ons. Current]y possible changes 1n~the Directory are under review. The
-1nc1us1on of one general description"of content for a course, with each
instructor providing information about teaching style and assignments; and a
biannual publication schedule 2re being con51dered. These changes wou]d
‘reduce costs and prombteﬂs1m11ar content for all sectIons of a course.

“The role of the cluster dean remains the same’ in theory, although in-
prattice it appears that deans are devoting more time to administrative
' concerns and less time to eva]uatIng and working with faculty than was
orlgwnally theor1zed. The logistics of working with 100 or more individuals
some of whom teach on.another campus, are overwhelming. de]p, in the form of
a faculty member given the equivalent of two courses of re]eased time, is now
available to the deans. It has not,&mndetenmined'whetﬁer this is sufficient
or what other types of ne]ief might by appropriate. The deans and vice
presidents'ﬁercefye-that changes are needed, but they are not fn agreement

about what these changes should be.

\



ﬂhe student dev010pment faculty (counso]ors) continuo to bo ossignod to
. clusters. They report to thejr respective c]uster deans and to the vice |
pres1dentg}or Student Deve]opment through the Direqtot of Student DeveIOpment
“Services. This dual reportxng appears to wolk most of the time, though it is
not c]ear who has authorwty to resolve conf]fcts. Singe these individuals
teach only two classes per term, and carry out the1r other responsibi];t1es
under the purview of the vice- pres1dent for‘Student DeveIOpment rather than |
deans directly, there rema1ns some conquIcn\bh\ihedeart of other facutty'

LT ‘ :
regard1ng the role of student deve]opment pgrsonne] : L

Psychology of Persona]-Growth continues as a three-credit course which
meets the interdiscip]inary requirement,foh an Oakton degreet' It is ‘ Cos
transferable as an elective to,soﬁe, though notlali, schools to which gakton -
students commonly transfer. The course draWS high enrollments, though its |

maximum class size -17- makes it among the more expensive bacca]aureate

cou}ses to teach. In theory this course is a key in the student deve]opment h L
model, for its purpose is to focus on. the students themselves as the content “
of the course and to promote students' abilities to identify their own .
strengths, weakneoses, and goals. ThU§5 in addition to earning three credits‘
in psychology, students should emerge from the course with clearer |

A

understandings of themselves and their futures. While: there is general

ag#eement about these course objectives, little empirical work has been done y‘
to assess outcomes of the course or to compare students who have taken ;
Psychology of Personal Growth with similar students who have not taken it.
Ctuster meetings continue to be scheduled biweekly. Each dean and faculty
set their own agenda. ‘For a time, cluster agenda,and minutes were circulated

among deans and administrators, but this practice ceased some three years

| | 19 | .
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1 there are variations among clusters, it appcars that more cluster

/. meetingstire devoted to administrative business of the college, and fewer to
/s RPN _ C ’
/( teg;%;'g’ Tearning, .dnterdisciplinary cthcerns, and the developing and

: ! /i \J/ o ) . - .
, jJR}@ment1ng_9f new programs and special courses, than was intended.

IR - S E . . o .
(ftendance at cluster meetings is voluntary, and faculty differvin the

‘or%ty‘théy attach to these mectings.
“gféf' fhg nonpunif?§§\§rading system remains in place. Occassional concerns are
/ ’@“:;rafkeﬂ about it, particularly the advisability of co;iinuing the policy of no

ATl v

';ﬁgngades, but there appears to be no pressing demand for a review or revision

;?; _"; 5‘6} the system. )
J/ . The ]énguége of innovation persists at Oakton, which explicitly claims to
:, be an fnnovative institution, Two realities, however, fgduce the accuracy of
these claims. One is actua]]& an indfcator of the~succé$s of inn;yétive
education; many new concepts of the late 1960s and eér]y 1970s have been
adopted by institutions and are now regularly available. For example, credit
by examination, weekené courses, media-based courses~(te]evisidn and
newspapers), and off-campus courses are offered'by many co]]eggs and.

universities. What was once new and daring is now relatively routine.

Innovations have become conventional. The bther reality is that Oakton is no

Tonger offefing the kinds- of tandems, triads, and content-focused semester

programs it once did. At least three reasons account fof this: shifts in
faculty intgreStS»away from such courses, diminishing student demand, and
reduced administrative support. It is difficult to detexmine which, if any,
of these is the primary cause of thfs phenomenon. Probably the three

\
reinforce each other.
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.Thc final haniruﬁfation.or the cluster phi]ﬁsophy described in Part I, a
‘ casual faculty that promoted “informal student ties, has also changed. Thoﬁgh‘
hardly a‘forma]i%nstitution: Oakton is no longer a college where faculty |
{nsist on being called by first names and go out of their wdy to blend withvmvf
students in dress and behavior. And while faculty continue to be -open to" o
student's requests for help, they also are not averse to withdrawing to their
of fices to work. In Des P]ajnes, particularly, faculty offices are physically

located in alcoves, poorly identified; and dark. They are not easily found or

- wplcoming.

\ )

The above,'it must be reca]]ed_ is a general updating of the cluster
" bhi]osophy as it operates, Many will argue that more, or less, of the
original spirit exists than is'portrayed here. Moreover, a cataloging of
- behavior is only part of the sfory; the elan, spirit, energy, pgrsona]
investment, and concern which pervaded Oakton in fts early days canno} -
adequately be portrayed and while policies remaih.int;ct, most will agree that .
the atmosphere énd dedication is no Tonger the same. This is not a
criticism. Oakton has matured, its external environment has changed, and_
characteristics and demands of students are not what they were twelve years
ago. | .

A college's organization grows-out of its educational philosophy. At
Oakton the organization ana philosophy--the cluster system--are merged.

)
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Khether this merger 4s necessary, and vhethter it vemains effective and at
i . . ’

s Teast hinimal]y efriéicnt, are questions CMLting to the core of the
institution, They camnot be, addressed Vightly or casually.,  Should an
‘ «//. ) ,a$scs§mont of the cluster system be unde?takcn,'thc possible consequences of

thk assessment to the philosophy.and fabric of the institution must be

understood at the beginning. )

\ [
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